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Special educational provision means:  

For a child over two, educational provision which is additional to, or different from, the educational provision 

made generally for children of the same age in maintained schools (other than special schools) in the area.  

Pupils must not be regarded as having learning difficulties solely because their language, or form of their 

home language, is different from that in which they are taught.  

Wellsprings Primary School will have due regard for the Special Needs Code of Practice (2015) when 

carrying out our duties towards all pupils with special educational needs, and ensure that parents are 

notified when SEND provision is being made for their child. 

Overview of the school 

As of March 2020, 15% of pupils were identified as having SEN, with 20% of these having an EHCP or in the process 

of converting to or undergoing an assessment for an EHCP. 

 

Below are the numbers of SEND children in each year group. 

Cohort SEND SUPPORT EHCP FSM/PP 

NURSERY 5 0 0 

Reception 3 0 1 

Year 1 2 0 1 

Year 2 5 0 2 

Year 3 6 0 1 

Year 4 5 2 3 

Year 5 11 1 7 

Year 6 8 3 8 

 

Covid 19 impact 

The Covid 19 pandemic placed schools in an unprecedented situation and impacted upon our SEND 

provision. This meant that for many of the pupils with EHCPs the needs and provision could not be fully 

met and therefore this was identified through a County agreed risk assessment. There was an 

acceptance from Government that during this period there would be some aspects of the plans that 

could not be met. These areas have been identified and will be a focus for the following year and be 

monitored closely. 

With the majority of pupils learning at home, we supported our SEND pupils in many ways: 

 Of the 6 Pupil with EHCPs, 3 attended school part time during the closure. 2 out of a further 4 

pupils who received higher needs funding, and were in the process of transferring to an EHCP 

or were under assessment for an EHCP, attended at least part of the lockdown. 
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 Those pupils with HN funding or an EHCP who were not attending school received a call at least 

weekly and alternative resources were provided if needed.  

 16 out of the 51 SEND children receive PP and were eligible for FSM. Food packs provided 

were delivered to those who were unable to collect them. 

 Packs of work were given to pupils for the first 2 weeks and after that work was provided online, 

along with a specific contact email address for each key phase. Work was also delivered to 

those without internet access, printer facilities or who were struggling to share devices at home 

due to home working requirements for adults and children. 

 

 The SENDCo, Early Years SENDCo, PFSA and other members of staff has had regular contact 

with all parents – through email and telephone calls. 

 

 School places were offered to all children with EHCPs and other pupils who were identified as 

SEND support with other vulnerabilities were actively encouraged to attend. 

 

 MHST project continued throughout the lockdown and there were 3 referrals accepted during 

this time. The meetings were carried out remotely via zoom and a focus was on supporting the 

parents to support their children with the difficulties identified. 

 

 For year 6 pupils transition was supported through online zoom meetings with secondary 

schools, social stories and photographs and links to further information provided to parents. 

 

What the barriers are for pupils identified as requiring SEND SUPPORT and how did we work to 

minimise their impact? 

Barriers for children with SEND can be identified under four broad themes; 

 Cognition and Learning 

 Communication and Interaction 

 Sensory and Physical  

 Social Emotional and Mental Health 

The main methods of provision to minimise the impact of the barriers to learning caused by these needs 
are firstly through Quality First Teaching that is differentiated for the range of learners in the class and 
supported with visual resources, writing frames and manipulatives. Clear structure to the day and 
opportunities for the children to engage in a broad curriculum where they are able to. PSHE curriculum. 
Consideration of where children are seated in class. Adapted resources for physical needs. 
 Further support in each of the areas was as follows:- 
 

  Cognition and Learning 
 

 Additional help and support by class teacher and teaching assistants in small focussed group 
activities in class. 

 Periods of withdrawal to work with a teacher or teaching assistant for pre learning or 
focussing on targeted areas that have been identified. 
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 Diagnostic assessments carried out to identify specific difficulties and planned strategies for 
support 

 Specific evidence based interventions and regular reviews of impact of this provision. This 
can be 1-1 or very small groups. 

 Support from specialists within class or as part of a withdrawal programme – 
These programs included, Individual Literacy Intervention, Numeracy Intervention, Plus one or Power of Two and Catch Up 
Maths. Use of ICT programs. DUE TO LOCKDOWN THERE IS NO RELIABLE DATA TO SHOW TH EIMPACT OF THESE PROVISIONS 
THIS YEAR AS THEY WERE NOT CARRIED OUT FOR THE SPECIFIED LENGTHS OF TIME. 

 
 

 Communication and Interaction 

 Vocabulary Building Group (6 children attended up to March 2020) 
 Diagnostic assessments carried out by SENCO. 
 Referrals to Integrated Therapies (6 children referred from September to March) for 

Speech and Language.  
 Individual Speech and Language CARE PLANS (12 children) 
 Social Skills Groups (12 children attended these up to March 2020) 
 Referrals to Autism and Communication Team (3 children referred in period Sept –March) 

 
 Sensory and Physical  

 Individual Occupational Therapy and Physio Care Plans. (9 children) 
 Regular movement breaks built into the day, proprioceptive activities 
 Wobble cushions, bands, fidget items, sensory boxes 
 Personal Care Plans 
 Adapted resources 
 Referrals to PIMMS Team for Support and Guidance (2 children- Sept-March 2020) 

 
 

 Social Emotional and Mental Health (SEMH) 

 ELSAs (6 children from Sept-March) 
 Counselling- (4 children from Sept-March) 
 Forest School on and off site. (on site has capacity for 24 children weekly with most 

children completing 1 term and a small majority attend throughout the year)  
 Mental Health Support Team (MHST) (4 children- Sept-July) 
 Personal Support Plan or Behaviour Plan 

 

How we measure the progress of these pupils? 

As a school we measure the impact on learning, identified by their Reading, Writing and Maths 

assessments completed every half term. Children with SENs often will make much slower progress in 

some areas of the curriculum and these will not necessarily be reflected in the whole school 

assessments. Specific curriculum based interventions use other more detailed assessments and 

measures to show progress that is made in smaller steps. In the Early Years the Development Journal 

is used. 

We monitor the effectiveness of these interventions and strategies in a variety of ways. 
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Academic interventions are monitored through regular meetings with the SENDCo, planning and work 

scrutinies carried out by the English and Maths subject leaders and by teachers through the use of School 

Pupil Tracker Online. The interventions are adapted according to the outcome of the evaluations.  

 

Termly Pupil Progress Meetings, where class teachers report the progress of their pupils and have the 
opportunity to discuss any concerns. The purpose of these PPMs is: 

 To have an open discussion about the progress children are making and to value teacher 
judgement 

 Identify progress of individual children 

 To identify cohort progress 

 To identify progress of groups within the cohort  

 To look at the impact of the interventions 

 To identify action points 
Teachers can therefore share strategies that work and what could be done to address the needs of Pupils 
in order to narrow the gap in progress and attainment. Learner profiles are discussed in order to identify 
any key groups who require further focus. Then specific interventions, further discussion in staff meetings, 
focused work scrutinies and learning walks can be carried out so that possible strategies can be employed 
to further support those pupils.  

 

Children with more complex needs and those receiving HN funding or who have an EHCP will have an 

in depth review led by the SENDCo at least annually where the long and short term outcomes for those 

individual children are reviewed and set in collaboration with parents, teacher and other professionals 

involved with the child. Pupils are first identified as having a special educational need through the plan 

do review process and if the need is going to require ongoing support a SEN Review Document will be 

started and then reviewed at least yearly. This document identifies clear objectives both long and short 

term and clearly identifies the needs and strengths of a pupil and will if needed support the application 

for an EHCP. 

 

The effectiveness of some SEMH interventions are often harder to measure, all areas are looked at 

including impact on, academic progress, attendance, behaviour, and discussions and feedback from the 

child, class teacher and parents.  The ELSAs and other Social group interventions have the target plans 

which focus on specific objectives to measure against. The forest school leader provides detailed, weekly 

reports and each child has an individual target as well as group targets. 
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 The Assistant SENDCo and ELSA’s have been redeployed to support in classes, this will have a 

significant bearing on the SENDCo’s work load. One impact of this will be that children will not 

necessarily be assessed and referred as quickly as previously.  

 

 In an attempt to reduce this impact, the SENDCo will share with staff; 

 

 the updated expectations of core entitlement to support all children in school who are 

having difficulties. 

 A new clearer process of when and how to request further support from the SENDCo 

if they believe a child might have some additional needs that cannot be met through 

quality first teaching. This referral will clearly highlight what can be tried and what has 

been tried in class. 

  some training for teachers/TAs on other assessments that can be carried out at an 

early level and these can then inform the SENDCo who can use the diagnostic 

assessments for those children who continue to present with difficulties despite 

intervention. 
 

 

 Due to reduction in all support staff it is inevitable that there will be fewer specific interventions able 

to be put in place but children with EHCPs citing specific interventions will have to be prioritised.  

 

 ELSAs – We will continue to support the trained ELSAs in the school with the EP supervision 

sessions, although the children that they will be able to see in the coming year will be significantly 

limited and likely to just be within their own class or child they are working with.. 

 

 Children with EHCP will need to have a focus on the provision that was not in place during the 

lockdown and a new Target Plan document will be used by teachers to ensure that there is a clearer 

focus on the outcomes for these children. 

 

 Training for staff – New staff and those that were unable to attend the training from the Autism and 

communication team previously will be offered this online in the Spring Term 2021.  Further SEN 

training will be offered throughout the year as a whole school and individually for specific children. 

 

 We will continue to be part of the MHST project and will endeavour to highlight this service to 

teachers and parents. There will be a focus on mental health as there is nationally. 

 

 Forest School will continue on site and some children will be offered places off site if their needs 

require this and funding is available. 

 

 Support from the Educational Psychologists will continue to be delivered through Pyramid meetings 

with other schools in the area.  

 

Next steps for the academic year: 2020/2021 
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 The Learning Support Team are now part of the Virtual School and as most outside agencies are 

working to support schools with training and upskilling staff rather than working directly with 

individual children. Although they will do this after there has been two cycles of Plan do Review.  

 

 Our Link Advisor for 20/21 is Anne Constable and Our EP is Becky Wells. 
 


